
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

GRADUATE 

2024 
 



FROM THE PRINCIPAL 

Proverbs 25:2 says, "It is the glory 

of God to conceal a matter, 

and is the glory of kings to search 

it out." 
 

 

I love this verse for several reasons, firstly, because it reminds us that 

we are hardwired to explore, investigate, to dig deep and discover 

and unravel mysteries. Secondly, because when we make those 

discoveries, it should be celebrated - learning and making discoveries 

is our glory! Also, I love the notion of God creating the world with 

multiple layers of hidden jewels and taking great delight in watching 

generations of people finding them. 

 

 
Your years at Red Rock is a time to embrace opportunities to search out and unravel the mysteries of this 

world. Without a doubt though, like all great expeditions, the journey you are on to search out the mysteries 

of the world will have its challenges and will involve labour and tasks that don't appeal to you, or you'd 

rather not do, but there will also be a great sense of reward, and achievement. We know you are going to 

be excited and gain great joy in making new discoveries and, equally, we are going to enjoy watching you 

make those discoveries. 

As you embark on this great expedition of learning and discovery, keep in mind the treasure you will end up 

with, and the journey will be all the richer, and fulfilling. I hope that your time here will be like one big 

treasure hunt- discovering as much about yourself as you do about the world we live in. 

 
 

Welcome to your final years of secondary at Red Rock. I look forward to watching all of you flourish as you 

are supported and empowered to influence your world with integrity. 

 



FROM THE HEAD OF SECONDARY 

A very warm welcome to you as 

you begin mapping your 

Graduate Pathway. 
 
 

 

This will come as no surprise to you: we believe that every person was 

created by a loving Father for a purpose. My hope and prayer for you 

is that you would begin to uncover the treasures that God has placed 

inside you so that you can influence our world with integrity. The 

secondary experience at Red Rock has 3 focuses: 'Thinking deeply', 

'Living purposefully' and 'Serving wholeheartedly'. 

 

 
It is my heart's desire that you will take time to think deeply about what you will learn and discover - asking 

the hard questions and daring to explore beyond! To live purposefully - knowing that you belong to someone 

who loves you more than you know, who has given you gifts and talents to be shared. Finally, that you will 

place others before yourself by serving with all your heart, mind and strength. 

This guide will assist you in the course selection process and it is important that you take the time to read 

through it before selecting your options. Your Learning Mentor will support you as you plan a rewarding 

program to achieve your goals. You are a unique human being with incredible ability and ideas and my vision 

for you in your secondary years is that you will experience growth. 

Right from the outset, I want you know that this is your path. You are in control. Where you want to go in 

this journey is up to you and we want to support you where possible. So, if you get stuck or have a desire to 

explore something that is not in this guide, do not be afraid to ask. As they say - nothing ventured, nothing 

gained. 

 

 
May God bless you in your selection process. 

 

 
 
 

Mr Christopher Ellis 



Graduate Learning Pathways | VCE 
 

The Victorian Certificate of Education (VCE) is the certificate that the majority of students in Victoria 
receive on satisfactory completion of their secondary education. The VCE provides diverse 
pathways to further study or training at university or TAFE, and to employment.  

 

The VCE Course is made up of studies and units, some of which must be studied as a sequence. 
Students typically study Units 1&2 of a subject in their first year, and Units 3&4 in their second year 
of the VCE. You can enrol in Unit 1 or Unit 2 subjects independently, however Units 3&4 subjects 
must be completed as a sequence.  

 

To achieve the VCE, whether scored or nonscored, students need to satisfactorily complete a 
minimum of 16 units, including:  

- Three units from the English group, two of which must be a 3&4 sequence  

- At least three additional sequences of Unit 3&4 studies 

 

VCE Scored 
If students choose to take the VCE Scored pathway, this means they will receive study scores for 
their subjects as well as an ATAR score. The ATAR (Australian Tertiary Admissions Rank) is used 
for students wanting to get into a particular course at University. Study scores are determined 
through graded Student-Assessed Coursework (SACs), and the ATAR is determined through SACs 
and external VCE examinations at the end of the year. Students will also receive a VCE certificate 
on satisfactory completion of the required units.  

 

VCE Unscored  
Students undertaking an unscored VCE will still need to be the Satisfactory requirements for each 
Unit, and complete SACs. Students will not receive a study score or an ATAR score but will receive 
a VCE Certificate on satisfactory completion of the required units.  

 

Program Structure for VCE Scored and Unscored 
Students are required to complete English. They can then choose up to an additional five subjects.  

 

VCE Vocational Major  
The Vocational Major is a new pathway introduced by the VCAA. In this pathway, students have a 
vocational focus, such as carpentry or electrical. Students who compete the VCE VM still need to 
satisfactorily complete the required units. Students will not receive study scores for their subjects, 
or an ATAR score, but will receive a VCE certificate and a VET certificate in their chosen field at the 
satisfactory completion of the required units.  

 

Program Structure for VCE VM 
Students are required to complete three units of either VM Literacy or VCE English and two units of 
VM numeracy or VCE Mathematics. In addition, they must complete two units from VM personal 
development, two units from VM work related skills, and three additional units 3&4 sequences. 
Students are also required to complete a VET course in a field of choice.  
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VCE Certificate VCE Certificate 
VCE Certificate with Vocational 
Major  

ATAR score for university 
admission 
 
Subject study scores  

No ATAR No ATAR 

GAT certificate GAT certificate GAT certificate 

VET Cert if completing VET VET Cert if completing VET VET Cert 

R
e
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e

m
e

n
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Scored SACs with marks sent 
to VCAA 

Unscored SACs internally 
assessed by teachers 

Unscored SACs internally 
assessed by teachers 

Satisfactory completion of 16 
units with at least 4 unit 3&4 
sequences 

Satisfactory completion of 16 
units with at least 4 unit 3&4 
sequences 

Satisfactory completion of 16 
units with at least 4 unit 3&4 
sequences 

Complete General Achievement 
Test (GAT). Part 1: literacy and 
numeracy; Part 2: general 
knowledge 

Complete General Achievement 
Test (GAT). Part 1: literacy and 
numeracy; Part 2: general 
knowledge 

Complete General Achievement 
Test (GAT). Part 1: literacy and 
numeracy; Part 2: general 
knowledge 

Demonstration of minimum 
literacy and numeracy 
standards from the GAT 

Demonstration of minimum 
literacy and numeracy 
standards from the GAT 

Demonstration of minimum 
literacy and numeracy 
standards from the GAT 

Can choose to complete VET 
Certificate 

Can choose to complete VET 
Certificate 

Must complete VET Certificate 
with at least 2 VET credits at 
Cert II or above   

VCE English Units 1-4 VCE English Units 1-4 
3 VM Literacy or VCE English 
units 

Complete VCE subject electives  Complete VCE subject electives  
2 VM Numeracy or VCE 
Mathematics units 

  
2 VM Personal Development 
units 

  2 VM Work Related Skills units 

  
3 additional Units 3&4 
sequences 

A minimum 90% attendance 
rate* 

A minimum 90% attendance 
rate* 

A minimum 90% attendance 
rate* 

 
Signing a scored VCE pathway 
form 

Signing an unscored VCE 
pathway form  

Signing a VCE VM pathway 
form  



 

 

 

 

 

 

 

 

 
 

  

IF THIS WAS 
MY 

PATHWAY…  
 



 

 

 

 

 

 

 

In developing your graduate pathway it is important to reflect on your interests, skills and goals for the future. This 

requires you to reflect on your strengths, interests, passions, preferred lifestyle and your beliefs and values.  

Finding an occupation that is more inline with these things is more likely to lead to a life to a rewarding and 

meaningful work life. 

 

There are a diverse range of options available to you. It is important to explore new experiences and research 

different industries and opportunities. To gain more information on possible education or career opportunities 

We encourage you to: 

- Read up on a wide range of careers and available educational course and training opportunities 

- Volunteer or gain work experience in diverse fields that interest them 

- Participate in clubs or societies in areas that may be of interest 

- Enrol in new courses or subjects at school, college, or online 

- Talk to people who work in a field they are interested in 

 

 

In the pages that follow we have collated some information about different careers and industries from 

https://myfuture.edu.au/  to help spark your interest. What follows is not an exhaustive list but a beginning of your 

exploration. Other useful resources are detailed below 

 

- Labour Market Information Portal - a wealth of information from the Australian Government’s Department 

of Jobs and Small Businesses including detailed projections of employment growth over a wide range of 

industries and occupations. 

- Job Outlook - another site from the Australian Government with a range of career-related resources, 

including a career quiz, advice on further training, and information on further education and job 

opportunities. 

- Australian Apprenticeship and Traineeship Information Service - a very useful site for your teen to explore 

the career and training opportunities open to them. The Career Interest Explorer tool on this website is 

particularly useful. The 5 minute quiz helps match personal interests and skills to relevant training and job 

opportunities. 

- Job Jumpstart - Helpful tips and ideas about jobs and careers ‘in the one spot.’ A very helpful website 

from the Australian Government containing a wide variety of information on everything from how to 

succeed at interviews to filing taxes. 

 

 

  

Exploring your Options 

https://myfuture.edu.au/
http://lmip.gov.au/default.aspx?LMIP/GainInsights/EmploymentProjections
https://joboutlook.gov.au/Default.aspx
https://www.aapathways.com.au/
https://www.jobjumpstart.gov.au/
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Top 20 occupations in education and training 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Working in Education 
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Top 20 occupations in Industry 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Working in Industry 
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Top 20 occupations in Construction 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Working in Construction 
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Top 20 occupations in Health Care 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Working in Health Care 
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Top 20 occupations in education and training 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Working in Information media & Telecommunications 
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Top 20 occupations in Science and Technology 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Working in Science and Technology 

 

 



 

 

  

2024 SUBJECT 
OFFERINGS 

 
VCE Scored 

VCE Nonscored 
VCE VM 



 

  

Units 1&2 



 

  

ENGLISH 



VCE ENGLISH (UNITS 1&2) 

DURATION: SEMESTER 1 I SEMESTER 2 
 

VCE English and English as an Additional Language (EAL) focuses on the how English language is used to create 

meaning in print and digital texts of varying complexity. 

Texts selected for study are drawn from the past and present, from Australia and from other cultures, and comprise 

many text types, including media texts, for analysis of argument. 

The study is intended to meet the needs of students with a wide range of expectations and aspirations, including 

those for whom English is an additional language. 

The study of English empowers students to read, write, speak and listen in different contexts. VCE English and 

English as an Additional Language (EAL) prepares students to think and act critically and creatively, and to 

encounter the beauty and challenge of their contemporary world with compassion and understanding. Students 

work to collaborate and communicate widely, and to connect with our complex and plural society with confidence. 

Through engagement with texts drawn from a range of times, cultures, forms and genres, and including Aboriginal 

and Torres Strait Islander knowledge and voices, students develop insight into a varied range of ideas. They 

extend their skills in responding to the texts they read and view, and their abilities in creating original texts, further 

expanding their language to reflect accurately the purpose, audience and context of their responses. 

By developing broad skills in communication and reflection, the study of English enables students to participate in 

their diverse, dynamic and multicultural world productively and positively. 

 
--------------------------------------------------------------------------------- 

 
 

  



 
 

MATHEMATICS 



VCE FOUNDATION MATHEMATICS (UNITS 1&2) 

DURATION: SEMESTER 1 I SEMESTER 2 

Foundation Mathematics Units 1 and 2 focus on providing students with the mathematical knowledge, skills, 

understanding and dispositions to solve problems in real contexts for a range of workplace, personal, further 

learning, and community settings relevant to contemporary society. They are also designed as preparation for 

Foundation Mathematics Units 3 and 4 and contain assumed knowledge and skills for these units. 

In Unit 1 students consolidate mathematical foundations, further develop their knowledge and capability to plan and 

conduct activities independently and collaboratively, communicate their mathematical ideas, and acquire 

mathematical knowledge skills to make informed decisions in their lives. The areas of study for Foundation 

Mathematics Unit 1 are ‘Algebra, number and structure’, ‘Data analysis, probability and statistics’, ‘Discrete 

mathematics’, and ‘Space and measurement’. The content should be developed using contexts present in students’ 

other studies, work and personal or other familiar situations. 

In undertaking these units, students are expected to be able to apply techniques, routines and processes involving 

integer, rational and real arithmetic, sets, lists and tables, contemporary data displays, diagrams, plans, geometric 

objects and constructions, algorithms, measures, equations and graphs, with and without the use of technology. 

They should have facility with relevant mental and by-hand approaches to estimation and computation. The use of 

numerical, graphical, geometric, symbolic, statistical and financial functionality of technology for teaching and 

learning mathematics, for working mathematically, and in related assessment, is to be incorporated throughout 

each unit as applicable. 

 
 

--------------------------------------------------------------------------------- 
 

VCE GENERAL MATHEMATICS (UNITS 1&2) 

DURATION: SEMESTER 1 I SEMESTER 2 

General Mathematics Units 1 and 2 cater for a range of student interests, provide preparation for the study of VCE 

General Mathematics at the Units 3 and 4 level and contain assumed knowledge and skills for these units. The 

areas of study for Unit 1 of General Mathematics are ‘Data analysis, probability and statistics’, ‘Algebra, number 

and structure’, ‘Functions, relations and graphs’ and ‘Discrete mathematics’. 

In undertaking these units, students are expected to be able to apply techniques, routines and processes involving 

rational and real arithmetic, sets, lists, tables and matrices, diagrams and geometric constructions, algorithms, 

algebraic manipulation, recurrence relations, equations and graphs, with and without the use of technology. They 

should have facility with relevant mental and by-hand approaches to estimation and computation. The use of 

numerical, graphical, geometric, symbolic, financial and statistical functionality of technology for teaching and 

learning mathematics, for working mathematically, and in related assessment, is to be incorporated throughout 

each unit as applicable. 

 
 

--------------------------------------------------------------------------------- 
 

 

  



VCE MATHEMATICAL METHODS (UNITS 1&2)  

DURATION: SEMESTER 1 I SEMESTER 2 

Mathematical Methods Units 1 and 2 provide an introductory study of simple elementary functions of a single real 

variable, algebra, calculus, probability and statistics and their applications in a variety of practical and theoretical 

contexts. The units are designed as preparation for Mathematical Methods Units 3 and 4 and contain assumed 

knowledge and skills for these units.  

The focus of Unit 1 is the study of simple algebraic functions, and the areas of study are ‘Functions, relations and 

graphs’, ‘Algebra, number and structure’, ‘Calculus’ and ‘Data analysis, probability and statistics’. At the end of Unit 

1, students are expected to have covered the content outlined in each area of study, with the exception of ‘Algebra, 

number and structure’ which extends across Units 1 and 2. This content should be presented so that there is a 

balanced and progressive development of skills and knowledge from each of the four areas of study with 

connections between and across the areas of study being developed consistently throughout both Units 1 and 2. 

The focus of Unit 2 is the study of simple transcendental functions, the calculus of polynomial functions and related 

modelling applications. The areas of study are ‘Functions, relations and graphs’, ‘Algebra, number and structure’, 

‘Calculus’ and ‘Data analysis, probability and statistics’. At the end of Unit 2, students are expected to have covered 

the content outlined in each area of study.  

In undertaking this unit, students are expected to be able to apply techniques, routines and processes involving 

rational and real arithmetic, sets, lists and tables, diagrams and geometric constructions, algorithms, algebraic 

manipulation, equations, graphs and differentiation, with and without the use of technology. They should have facility 

with relevant mental and by-hand approaches to estimation and computation. The use of numerical, graphical, 

geometric, symbolic and statistical functionality of technology for teaching and learning mathematics, for working 

mathematically, and in related assessment, is to be incorporated throughout the unit as applicable. 

 
 

--------------------------------------------------------------------------------- 

 

 

  



VCE SPECIALIST MATHEMATICS (UNITS 1&2)  

DURATION: SEMESTER 1 I SEMESTER 2 

Specialist Mathematics Units 1 and 2 provide a course of study for students who wish to undertake an  

in-depth study of mathematics, with an emphasis on concepts, skills and processes related to mathematical 

structure, modelling, problem-solving, reasoning and proof. This study has a focus on interest in the discipline of 

mathematics and investigation of a broad range of applications, as well as development of a sound background for 

further studies in mathematics and mathematics related fields. 

Mathematical Methods Units 1 and 2 and Specialist Mathematics Units 1 and 2, taken in conjunction, provide a 

comprehensive preparation for Specialist Mathematics Units 3 and 4. Study of Specialist Mathematics Units 3 and 

4 also assumes concurrent study or previous completion of Mathematical Methods Units 3 and 4. 

The areas of study for Specialist Mathematics Units 1 and 2 are ‘Algebra, number and structure’, ‘Data analysis, 

probability and statistics’, ‘Discrete mathematics’, ‘Functions, relations and graphs’ and ‘Space and measurement’. 

At the end of Unit 1 students are expected to have covered the material in the areas of study: ‘Algebra, number and 

structure’ and ‘Discrete mathematics’. Concepts from these areas of study will be further developed and used in 

Unit 2 and also in Units 3 and 4. 

In undertaking this unit, students are expected to be able to apply techniques, routines and processes involving 

rational, real and complex arithmetic, sets, lists, tables and matrices, diagrams, graphs, logic gates and geometric 

constructions, algorithms, algebraic manipulation, recurrence relations, equations and graphs, with and without the 

use of technology. They are expected to be able to construct proofs and develop and interpret algorithms to solve 

problems. They should have facility with relevant mental and by-hand approaches to estimation and computation. 

The use of numerical, graphical, geometric, symbolic and statistical functionality of technology for teaching and 

learning mathematics, for working mathematically, and in related assessment, is to be incorporated throughout 

each unit as applicable. 

 

--------------------------------------------------------------------------------- 
 

 

  



 

SCIENCE 



VCE CHEMISTRY (UNITS 1&2) 

DURATION: SEMESTER 1 I SEMESTER 2 

The study of VCE Chemistry involves investigating and analysing the composition and behaviour of matter, and the 

chemical processes involved in producing useful materials for society in ways that minimise adverse effects on 

human health and the environment. Chemistry underpins the generation of energy for use in homes and industry, 

the maintenance of clean air and water, the production of food, medicines and new materials, and the treatment of 

wastes.  

An important feature of undertaking a VCE science study is the opportunity for students to engage in a range of 

scientific investigation methodologies, to develop key science skills, and to interrogate the links between 

knowledge, theory and practice. Students work collaboratively as well as independently on a range of scientific 

investigations involving controlled experiments, fieldwork, case studies, correlational studies, classification and 

identification, modelling, simulations, literature reviews, and the development of a product, process or system. 

Knowledge and application of the safety considerations, including use of safety data sheets, and ethical guidelines 

associated with undertaking investigations is integral to the study of VCE Chemistry. 

As well as increasing their understanding of scientific processes, students develop insights into how knowledge in 

chemistry has changed, and continues to change, in response to new evidence, discoveries and thinking. They 

explore the impact of chemistry on their own lives, and on society and the environment. They develop capacities 

that enable them to critically assess the strengths and limitations of science, respect evidence-based conclusions 

and gain an awareness of the ethical contexts of scientific endeavours. Students consider how science is 

connected to innovation in addressing contemporary chemistry-based challenges. 

 

--------------------------------------------------------------------------------- 
 

VCE PHYSICS (UNITS 1& 2) 

DURATION: SEMESTER 1 I SEMESTER 2 
 

The study of VCE Physics involves investigating, understanding and explaining the behaviour of physical 

phenomena in the Universe. Models, including mathematical models, are used to explore, simplify and predict how 

physical systems behave at varying scales from the very small (quantum and particle physics) through to the very 

large (astronomy and cosmology). Beginning with classical ideas and considering their limitations, and then being 

introduced to more modern explanations of the world, provides a novel lens through which students experience the 

world around them, drawing on their natural curiosity and wonder. 

Conceptual understanding is developed as students study topics including light, atomic physics, radiation, thermal 

physics, electricity, fields, mechanics, quantum physics and the nature of energy and matter. Students are given 

agency through a choice of options and in designing and undertaking their own investigations.  

An important feature of undertaking a VCE science study is the opportunity for students to engage in a range of 

scientific investigation methodologies, to develop key science skills, and to interrogate the links between theory, 

knowledge and practice. Students work collaboratively as well as independently on a range of tasks involving 

experiments, fieldwork, case studies, classification and identification, modelling, simulations, literature reviews, 

and the development of a product, process or system. Knowledge and application of the safety and ethical 

guidelines associated with undertaking investigations is integral to  

the study of VCE Physics. 

Students develop insights into how knowledge in physics has changed, and continues to change, in response to 

new evidence, discoveries and thinking. They develop capacities that enable them to critically assess the 

strengths and limitations of science, respect evidence-based conclusions and gain an awareness of the ethical 

contexts of scientific endeavours. Students consider how science is connected to innovation in addressing 

contemporary physics challenges.  



VCE BIOLOGY (UNITS 1& 2) 

DURATION: SEMESTER 1 I SEMESTER 2 

The study of Biology explores the diversity of life as it has evolved and changed over time, and considers how living 

organisms function and interact. It explores the processes of life, from the molecular world of the cell to that of the 

whole organism, and examines how life forms maintain and ensure their continuity. Students study contemporary 

research, models and theories to understand how knowledge in biology has developed and how this knowledge 

continues to change in response to new evidence and discoveries. An understanding of the complexities and 

diversity of biology provides students with the opportunity to appreciate the interconnectedness of concepts and 

areas both within biology, and across biology and the other sciences. 

An important feature of undertaking a VCE science study is the opportunity for students to engage in a range of 

scientific investigation methodologies, to develop key science skills, and to interrogate the links between 

knowledge, theory and practice. Students work collaboratively as well as independently on a range of scientific 

investigations involving controlled experiments, fieldwork, case studies, correlational studies, classification and 

identification, modelling, simulations, literature reviews, and the development of a product, process or system. 

Knowledge and application of the safety and ethical guidelines associated with biological investigations is integral 

to the study of VCE Biology. 

As well as increasing their understanding of scientific processes, students develop insights into how knowledge in 

biology has changed, and continues to change, in response to new evidence, discoveries and thinking. They 

develop capacities that enable them to critically assess the strengths and limitations of science, respect evidence-

based conclusions and gain an awareness of the ethical contexts of scientific endeavours. Students consider how 

science is connected to innovation in addressing contemporary biological challenges.  

 

--------------------------------------------------------------------------------- 



VCE PSYCHOLOGY (UNITS 1&2) 

DURATION: SEMESTER 1 I SEMESTER 2 
 

Psychology is a multifaceted discipline that seeks to describe, explain, understand and predict human behaviour 

and mental processes. It includes many sub-fields of study that explore and seek to better understand how 

individuals, groups, communities and societies think, feel and act.  

There are many different approaches to the study of psychology. VCE Psychology applies a biopsychosocial 

approach to the systematic study of mental processes and behaviour. Within this approach, different perspectives, 

models and theories are considered. Each of these has strengths and weaknesses, yet considered together they 

allow students to develop their understanding of human behaviour and mental processes and the interrelated 

nature of biological, psychological and social factors. Biological perspectives focus on how physiology influences 

individuals through exploring concepts such as hereditary and environmental factors, nervous system functioning 

and the role of internal biological mechanisms. Psychological perspectives consider the diverse range of 

cognitions, emotions and behaviours that influence individuals. Within the social perspective, factors such as 

cultural considerations, environmental influences, social support and socioeconomic status are explored. The 

biopsychosocial approach can be applied to understand a variety of mental processes and behaviours. 

Students study contemporary research, models and theories to understand how knowledge in psychology has 

developed and how this knowledge continues to change in response to new evidence and discoveries in an effort 

to solve day-to-day problems and improve psychological wellbeing. Where possible, engagement with Aboriginal 

and Torres Strait Islander ways of doing, being and knowing has been integrated into the study, providing students 

with the opportunity to contrast the Western paradigm of psychology with Indigenous psychology. An understanding 

of the complexities and diversity of psychology provides students with the opportunity to appreciate the 

interconnectedness of concepts both within psychology and across psychology and the other sciences. 

An important feature of undertaking a VCE science study is the opportunity for students to engage in a range of 

scientific investigation methodologies, to develop key science skills and to interrogate the links between knowledge, 

theory and practice. Students work collaboratively as well as independently on a range of scientific investigations 

including controlled experiments, case studies, correlational studies, modelling, simulations and literature reviews. 

Knowledge and application of the research, ethical and safety guidelines associated with psychological 

investigations is integral to the study of VCE Psychology. 

As well as increasing their understanding of scientific processes, students develop insights into how knowledge in 

psychology has changed, and continues to change, in response to new evidence, discoveries and thinking. They 

develop the capacity to critically assess the strengths and limitations of science, they develop respect for evidence-

based conclusions, and they gain an awareness of the ethical and cultural contexts of scientific endeavours. 

Students consider how science is connected to innovation in addressing contemporary psychological challenges.  

  



  

TECHNOLOGIES 



VCE FOOD STUDIES (UNITS 1&2) 

DURATION: SEMESTER 1 I SEMESTER 2 
 

VCE Food Studies takes an interdisciplinary approach to the exploration of food, with an emphasis on extending 

food knowledge and skills, and building individual pathways to health and wellbeing through the application of 

practical food skills. VCE Food Studies provides a framework for informed and confident food selection and food 

preparation within today’s complex architecture of influences and choices. 

Students explore food from a wide range of perspectives. They study past and present patterns of eating, 

Australian and global food production systems, and the many physical and social functions and roles of food. 

Students research sustainability and the legal, economic, psychological, sociocultural, health, ethical and political 

dimensions of food, and critically evaluate information, marketing messages and new trends. 

Practical activities are integral to Food Studies and include comparative food testing, cooking, creating and 

responding to design briefs, demonstrations, dietary analysis, nutritional analysis, product analysis, scientific 

experiments and sensory analysis (including taste testing and use of focus groups). 

Australia has a varied and abundant food supply. Globally, many people do not have access to a secure and varied 

food supply and many Australians, amid a variety of influences, consume food and beverage products in quantities 

that may harm their health. Also, food and cooking, and their central roles in our lives, have become prominent 

topics in digital media and publishing. This study examines the various factors for this increased exposure and the 

background to this abundance of food, and it explores reasons for our food choices. 

VCE Food Studies is designed to build the capacities of students to make informed food choices and develop an 

understanding about food security, food sovereignty and food citizenship. Students develop  

their understanding of food while acquiring skills that enable them to take greater ownership of their food decisions 

and eating patterns. This study complements and supports further training and employment opportunities in the 

fields of home economics, food technology, food manufacturing and hospitality. 



BUSINESS 
AND 

ECONOMICS 



VCE BUSINESS MANAGEMENT (UNITS 1&2) 

DURATION: SEMESTER 1 I SEMESTER 2 
 

Unit 1 focuses on businesses of all sizes being major contributors to the economic and social wellbeing of a 

nation. The ability of entrepreneurs to establish a business and the fostering of conditions under which new 

business ideas can emerge are vital for a nation’s wellbeing. Taking a business idea and planning how to make it 

a reality are the cornerstones of economic and social development. In this unit students explore the factors 

affecting business ideas and the internal and external environments within which businesses operate, as well as 

the effect of these on planning a business. They also consider the importance of the business sector to the 

national economy and social wellbeing. 

Unit 2 focuses on the establishment phase of a business. Establishing a business involves compliance with legal 

requirements as well as decisions about how best to establish a system of financial record keeping, staff the 

business and establish a customer base. In this unit students examine the legal requirements that must be met to 

establish a business. They investigate the essential features of effective marketing and consider the best way to 

meet the needs of the business in terms of staffing and financial record keeping. Students analyse management 

practices by applying key knowledge to contemporary business case studies from the past four years. 

 

--------------------------------------------------------------------------------- 

 
VCE LEGAL STUDIES (UNITS 1&2) 

DURATION: SEMESTER 1 I SEMESTER 2 

In Unit 1, you will develop an understanding of legal foundations, such as the different types and sources of law 

and the existence of a court hierarchy in Victoria. You will investigate key concepts of criminal law and civil law and 

apply these to actual and/or hypothetical scenarios to determine whether an accused may be found guilty of a 

crime, or liable in a civil dispute. In doing so, you will develop an appreciation of the way in which legal principles 

and information are used in making reasoned judgments and conclusions about the culpability of an accused, and 

the liability of a party in a civil dispute. 

In Unit 2, you will focus on the enforcement of criminal law and civil law, the methods and institutions that may be 

used to determine a criminal case or resolve a civil dispute, and the purposes and types of sanctions and remedies 

and their effectiveness. You will also undertake a detailed investigation of two criminal cases and two civil cases 

from the past four years to form a judgment about the ability of sanctions and remedies to achieve the principles of 

justice. You will develop your understanding of the way rights are protected in Australia and in another country, and 

possible reforms to the protection of rights and examine a significant case in relation to the protection of rights in 

Australia. 

 

--------------------------------------------------------------------------------- 

 

  



 
  

HUMANITIES 



VCE HISTORY (UNITS 1&2) 

DURATION: SEMESTER 1 I SEMESTER 2 

History is a dynamic discipline that involves structured inquiry into the human actions, forces and conditions (social, 

political, economic, cultural, environmental and technological) that have shaped the past and present. To make 

meaning of the past, historians use historical sources, which include primary sources and historical interpretations. 

Historians analyse and evaluate evidence and use this when constructing historical arguments. As historians ask 

new questions, revise interpretations, or discover new sources, fresh understandings about the past come to light. 

Although history deals with the particular – specific individuals and key events – the potential scope of historical 

inquiry is vast and formed by the questions that historians pursue, the availability of historical sources, and the 

capacity of historians to interpret those sources. VCE History reflects this by enabling students to explore a variety 

of eras and periods, events, people, places and ideas. 

Ancient History investigates individuals and societies (Mesopotamia, Egypt, Greece, Rome and China) across 

three millennia. Empires explores the ideas and power relations accompanying the growth of empires in the early 

modern period. Modern History examines the causes and consequences of conflict and change in the modern era. 

Australian History investigates continuity and change from pre-colonial times to the modern day. Revolutions 

explores the causes and consequences of significant social upheaval (America, France, Russia and China) in the 

modern period. 

The study of VCE History assists students to understand themselves, others, and the contemporary world, and 

broadens their perspective by examining events, ideas, individuals, groups and movements. Students of VCE 

History develop social, political, economic and cultural understandings of the conditions and features which have 

helped shape the present. They also explore continuity and change: the world is not as it has always been, and it 

will be subject to change in the future. In this sense, history is relevant to contemporary issues. It fosters an 

understanding of human agency and informs decision making in the present. 

The study of VCE History fosters the ability to ask searching questions, to engage in independent research and to 

construct arguments about the past based on evidence from historical sources. Historical comprehension enables a 

source to be understood in relation to its context; that is, students make links between the historical source and the 

world context in which it was produced. 

We can never know the whole past. Historical knowledge rests on the interpretation of historical sources that are 

used as evidence. Furthermore, judgments about historical significance made by historians are central to the 

discipline. Historians do not always agree about the meaning of the past; historical interpretations are often subject 

to academic and popular debate. Therefore, history is contested, and students develop an ability to work within this 

contested space to form their own opinions and to defend them using evidence. The study of VCE History equips 

students to enhance their critical thinking, take an informed position on how the past informs the present and future, 

and contributes to them becoming informed and engaged citizens. 

 

Empires  

In Units 1 and 2 Empires, students investigate the foundations and features of empires and the significant global 

changes they brought to the wider world in the early modern period. Empires at their core were expansionist, 

dominating trade and political influence in their regional or global contexts. A range of key factors arising from the 

social, political, economic, cultural, religious, environmental and technological features of Empires played a role in 

the ambition and quest for power, prestige and influence over rival and competing states.    

  



Empires cont.  

By the 15th century, international trade was dominated by the Republic of Venice, the Ming Dynasty in China and 

the Byzantine Empire. Between them they controlled key trading hubs along the Silk Road and Mediterranean Sea, 

in cities such as Constantinople, Venice and Beijing. Other empires were regional rather than global in reach: 

Mughals in India, Ming and Qing in China and the Tsars of Russia. By the 16th century the Ottoman Empire 

conquered Constantinople and controlled key trading routes. Emerging European powers Portugal, Spain, France, 

Britain and the Netherlands circumvented the power of these established empires, gaining access to goods through 

alternative routes. By harnessing new knowledge and technologies, their voyages of exploration into the Asia-

Pacific, the Americas and Africa challenged the hegemony of power of existing empires beyond the Mediterranean 

world.  

Mindsets also changed. Emergent new ideas of the Renaissance brought forth innovative theories of the Scientific 

Revolution, the reforms of Protestant Reformation and the Counter-Reformation and, later, the Enlightenment. New 

economic structures of capitalism and mercantilism and the political ideas of absolute authority enabled Western 

European empires to entrench and impose their power on their colonial subjects. Consequently, new trade 

networks such as the ‘Columbian Exchange’ increased the prevalence and reliance on the slave trade and the 

demand for resources. Europe and Asia profited in their monopolies at the expense of indigenous cultures and 

environmental sustainability. 

Imperial exploitation of colonial outposts and occupied territories drastically affected the indigenous peoples and 

the colonial societies. The local and international rivalries that ensued had an impact on the management and 

defence of empires. Wars and conflicts escalated as the quest for territorial power and resources intensified, 

culminating in the Seven Year’s War, which later influenced the revolutions within America, France and Haiti. 

 

--------------------------------------------------------------------------------- 

Modern History  

In Unit 1 students investigate the nature of social, political, economic and cultural change in the later part of the 

19th century and the first half of the 20th century. Modern History provides students with an opportunity to explore 

the significant events, ideas, individuals and movements that shaped the social, political, economic and 

technological conditions and developments that have defined the modern world.  

The late 19th century marked a challenge to existing empires, alongside growing militarism and imperialism. 

Empires continued to exert their powers as they competed for new territories, resources and labour across Asia-

Pacific, Africa and the Americas, contributing to tremendous change. This increasingly brought these world powers 

into contact and conflict. Italian unification and German unification changed the balance of power in Europe, the 

USA emerged from a bitter civil war and the Meiji Restoration brought political revolution to Japan. Meanwhile, 

China under the Qing struggled to survive due to foreign imperialism. Modernisation and industrialisation also 

challenged and changed the existing political, social and economic authority of empires and states. During this time 

the everyday lives of people significantly changed. 

World War One was a significant turning point in modern history. It represented a complete departure from the past 

and heralded changes that were to have significant consequences for the rest of the twentieth century. The post-

war treaties ushered in a period where the world was, to a large degree, reshaped with new borders, movements, 

ideologies and power structures and led to the creation of many new nation states. These changes had many 

unintended consequences that would lay the foundations for future conflict and instability in Europe, the Americas, 

Asia, Africa and the Middle East. Economic instability caused by the Great Depression contributed to great social 

hardship as well as to the development of new political movements.  

The period after World War One, in the contrasting decades of the 1920s and 1930s, was characterised by 

significant social, political, economic, cultural and technological change. In 1920 the League of Nations was 

established, but despite its ideals about future peace, subsequent events and competing ideologies would 

contribute to the world being overtaken by war in 1939.   



Modern History cont.  

New fascist governments used the military, education and propaganda to impose controls on the way people lived, 

to exclude particular groups of people and to silence criticism. In Germany, the persecution of the Jewish people 

and other minorities intensified, resulting, during World War Two, in the Holocaust. In the Union of Soviet Socialist 

Republics (USSR), millions of people were forced to work in state-owned factories and farms and had limited 

personal freedom. Japan became increasingly militarised and anti-Western. Turkey emerged out of the ruins of the 

Ottoman Empire and embarked on reforms to establish a secular democracy. In the United States of America 

(USA), foreign policy was shaped by isolationism, and the consumerism and material progress of the Roaring 

Twenties was tempered by the Great Depression in 1929. Writers, artists, musicians, choreographers and 

filmmakers reflected, promoted or resisted political, economic and social changes.  

In Unit 2 students investigate the nature and impact of the Cold War and challenges and changes to social, political 

and economic structures and systems of power in the second half of the twentieth century and the first decade of 

the twenty-first century. 

The establishment of the United Nations (UN) in 1945 was intended to take an internationalist approach to avoiding 

warfare, resolving political tensions and addressing threats to human life and safety. The Universal Declaration of 

Human Rights adopted in 1948 was the first global expression of human rights. However, despite internationalist 

moves, the second half of the twentieth century was dominated by the Cold War, competing ideologies of 

democracy and communism and proxy wars. By 1989 the USSR began to collapse. Beginning with Poland, 

Eastern European communist dictatorships fell one by one. The fall of the Berlin Wall was a significant turning point 

in modern history. 

The period also saw continuities in and challenges and changes to the established social, political and economic 

order in many countries. The continuation of moves towards decolonisation led to independence movements in 

former colonies in Africa, the Middle East, Asia and the Pacific. New countries were created and independence was 

achieved through both military and diplomatic means. Ethnic and sectarian conflicts also continued and terrorism 

became increasingly global.  

The second half of the twentieth century also saw the rise of social movements that challenged existing values and 

traditions, such as the civil rights movement, feminism and environmental movements, as well as new political 

partnerships, such as the UN, European Union, APEC, OPEC, ASEAN and the British Commonwealth of Nations.  

The beginning of the twenty-first century heralded both a changing world order and further advancements in 

technology and social mobility on a global scale. However, terrorism remained a major threat, influencing politics, 

social dynamics and the migration of people across the world. The attack on the World Trade Centre on 11 

September, 2001 was a significant turning point for what became known as the war on global terror and shaped the 

first decade of the twenty-first century, including the wars in Afghanistan and Iraq. The Global Financial Crisis 

challenged and contributed to some change in the social, political and economic features and structures; however, 

many continuities remained. Technology also played a key role in shaping social and political change in different 

contexts. The internet significantly changed everyday life and revolutionised communication and the sharing of 

information and ideas, some of which challenged authority, most notably the Arab Spring. 

 
--------------------------------------------------------------------------------- 

Ancient History 

In Unit 1 students investigate the emergence of early societies in Ancient Mesopotamia. The lands between the rivers 

Tigris and the Euphrates have been described as the ‘cradle of civilisation’. Although this view is now contested in ancient 

history and archaeology, the study of Ancient Mesopotamia provides important insights about the growth of cities 

and the development of civilisations. Students investigate the creation of city-states and empires. They examine the 

invention of writing – a pivotal development in human history. Students develop their understanding of the importance 

of primary sources (the material record and written sources) to inquire about the origins of civilisation. 

  



Ancient Egypt 

In Unit 2 students investigate features of the Old Kingdom Egypt and the representation of power in Middle 

Kingdom Egypt and the Second Intermediate Period. They analyse the conditions that gave rise to a civilisation that 

endured for approximately three thousand years. Unlike Mesopotamia, Egypt was not threatened by its neighbours 

for the greater part of its history. The Nile served as the lifeblood of urban settlements in Upper and Lower Egypt. 

Kingdoms rose, flourished and fell around the banks of this great river. Students develop their understanding of the 

importance of primary sources (the material record and written sources) to inquire about Old and Middle Kingdom 

Egypt. 

 

Early China  

In Unit 2 students investigate the features of civilisation in early China and the representation of power during the 

Qin and Han empires. The foundations of civilisation in China have traditionally been located in the Yellow River 

Valley, but archaeological evidence now suggests that early settlement was not confined to this area. Life in small 

agricultural communities, with distinct regional identities, marks the beginnings of civilisation in China. Interactions 

between these small and diverse settlements led to the formation of rival states, and then to the growth of an 

enduring civilisation. The development of a series of empires was central to Chinese civilisation. 

Early China refers to what is known as the pre-imperial and early imperial periods. Historians and archaeologists 

refer to the pre-imperial period (up to 221 BCE) as Ancient China. This unit begins with Ancient China and 

concludes with the end of the Han Empire in 220 CE. Students consider the importance of primary sources to 

historical inquiry about Early China. 

 

--------------------------------------------------------------------------------- 

 

VCE GEOGRAPHY (UNITS 1&2) 

DURATION: SEMESTER 1 I SEMESTER 2 

The study of Geography allows students to explore, analyse and come to understand the characteristics of places 

that make up our world. Geographers are interested in key questions concerning places and geographic 

phenomena: What is there? Where is it? Why is it there? What are the effects of it being there? How is it changing 

over time? How could, and should, it change in the future? How is it different from other places and phenomena? 

How are places and phenomena connected? 

Students explore these questions through fieldwork, the use of geospatial technologies and investigation of a wide 

range of secondary sources. These methods underpin the development of a unique framework for understanding 

the world, enabling students to appreciate its complexity, the diversity and interactions of its environments, 

economies and cultures, and the processes that helped form and transform these. 

Twelve key geographic concepts underpin the study – change, distance, distribution, environment, interconnection, 

movement, place, process, region, scale, spatial association and sustainability (see pages 6–8). Each area of study 

utilises these concepts to assist in the observation, description, interpretation, analysis and explanation of 

geographic phenomena. VCE Geography is designed around two key concepts: change and interconnection, 

emphasising increasing human interaction with environments, which has had, and continues to have, significant 

consequences. 

VCE Geography enables students to examine natural and human induced phenomena, how and why they change, 

their interconnections and the patterns they form across the Earth’s surface. In doing so, students develop a better 

understanding of their own place and its spaces and those in other parts of the world. These spatial perspectives, 

when integrated with historical, economic, ecological and cultural perspectives, deepen understanding of places 

and environments, and the human interactions with these. 



In VCE Geography students develop a range of skills, many of which employ geospatial and digital technologies. 

Investigative skills develop students’ ability to conduct geographic study and inquiry including the collection of 

primary data through observation, surveys and fieldwork, and the collection of relevant secondary data and 

information. Interpretative and analytical skills enable students to interpret information presented in a variety of 

formats including maps, graphs, diagrams and images. These skills encourage students to critically evaluate 

information for its validity and reliability. Presentation and communication skills enable students to communicate 

their knowledge and understanding in a coherent, creative and effective manner, with the use of appropriate 

geographic terminology. The skills developed in investigation, collection of data, interpretation, analysis and 

communication of geographic information are enhanced through the use of geospatial technologies, both in the 

classroom and in the field. The geospatial industry is evolving and students with spatial skills continue to be in high 

demand, with the potential for a variety of career pathways. 

 
 

--------------------------------------------------------------------------------- 
 

 
VCE SOCIOLOGY (UNITS 1&2) 

DURATION: SEMESTER 1 I SEMESTER 2 

Sociology focuses on the study of human behaviour and social interaction to understand how societies are 

organised, develop and change. There is no single sociological perspective, rather, there are several theories that 

offer different ways of understanding human society. Sociologists use these theories and frameworks in a 

complementary way to attempt to objectively examine social issues and explain concepts. In VCE Sociology 

students examine key theories regarding family, deviance, ethnicity, community and social movements. 

Understanding society from a sociological perspective involves the use of what the sociologist Charles Wright Mills 

(1959) described as a sociological imagination, that is, a constantly critiquing mindset. In VCE Sociology students 

learn about and apply the sociological imagination by questioning their assumptions and reflecting on their 

understandings and ideas about social relations. 

Sociology draws on scientific method in the exploration of social relationships and the outcomes of social activities. 

The scientific method is a systematic process applied to research questions and problems in an attempt to achieve 

objective observation, collection and analysis of data. Sociologists work to develop a reliable and valid body of 

knowledge based on research. In doing so, they adhere to various ethical codes of conduct. The primary goal of 

research ethics is to protect the wellbeing of the groups and individuals with whom sociologists work. There are 

many different ways that students can gather information for analysis in the course of their study, such as case 

studies, surveys and participant observation. As students gather and use sources of evidence, they explore and 

apply the Australian Sociological Association’s guidelines for conducting research. 
The study of VCE Sociology assists in the development of an appreciation of cultural diversity, and in an 

understanding of human behaviour and social structures. Further, it directs students’ attention to how aspects of 

society are interrelated, as well as to the causes and impacts of social change. 
VCE Sociology provides valuable knowledge and skills for participation in everyday life. It develops a capacity for 

detailed observation of social patterns and group behaviour, and encourages students to become aware of and to 

think about daily life and activities, as well as wider social issues, from a sociological perspective. This study 

broadens students’ insights into key sociological frameworks and social institutions, enabling them to pursue further 

formal study at a tertiary level or in vocational education and training settings. 
The study of VCE Sociology can lead to tertiary pathways related to work with social groups and social processes, 

such as in culture resource management and community development, or work with minority and ethnic groups. It 

can lead to work in fields that address issues such as crime and substance abuse, youth and family matters, 

industrial relations, social justice and social issues related to health care. The study of VCE Sociology helps 

develop skills involved in social research, including: developing surveys, collecting data, and conducting interviews 

and fieldwork, including the analysis, interpretation and presentation of the information collected. 



 
 

HEALTH AND 
PHYSICAL 

EDUCATION 



VCE PHYSICAL EDUCATION (UNITS 1&2) 

DURATION: SEMESTER 1 I SEMESTER 2 

In Unit 1, you will explore how the musculoskeletal and cardiorespiratory systems work together to produce 

movement. Through practical activities, you will explore the relationships between the body systems and physical 

activity, sport and exercise, and how the systems adapt and adjust to the demands of the activity. You will also 

investigate the role and function of the main structures in each system and how they respond to physical activity, 

sport and exercise. You will explore how the capacity and functioning of each system acts as an enabler or barrier 

to movement and participation in physical activity. Using a contemporary approach, you will evaluate the social, 

cultural and environmental influences on movement. You will consider the implications of the use of legal and illegal 

practices to improve the performance of the musculoskeletal and cardiorespiratory systems, evaluating perceived 

benefits and describing potential harms and recommend and implement strategies to minimise the risk of illness or 

injury to each system. 

 
--------------------------------------------------------------------------------- 

 

VCE HEALTH AND HUMAN DEVELOPMENT (UNITS 1& 2) 

DURATION: SEMESTER 1 I SEMESTER 2 

VCE Health and Human Development takes a broad and multidimensional approach to defining and understanding 

health and wellbeing. You will investigate the World Health Organization's definition and other interpretations of 

health and wellbeing. For the purposes of this study, students consider wellbeing to be an implicit element of 

health. Wellbeing is a complex combination of all dimensions of health, characterised by an equilibrium in which the 

individual feels happy, healthy, capable and engaged. 

You will examine health and wellbeing, and human development as dynamic concepts, subject to a complex 

interplay of biological, sociocultural and environmental factors, many of which can be modified by health care and 

other interventions. Students consider the interaction of these factors, with particular focus on the social factors that 

influence health and wellbeing; that is, on how health and wellbeing, and development, may be influenced by the 

conditions into which people are born, grow, live, work and age. 

 

--------------------------------------------------------------------------------- 
 

  



VCE OUTDOOR AND ENVIRONMENTAL STUDIES (UNITS 1& 2) 

DURATION: SEMESTER 1 I SEMESTER 2 

Unit 1 examines some of the ways in which humans understand and relate to nature through experiences of 

outdoor environments. The focus is on individuals and their personal responses to, and experiences of, outdoor 

environments. Students are provided with the opportunity to explore the many ways in which nature is understood 

and perceived. Students develop a clear understanding of the range of motivations for interacting with outdoor 

environments and the factors that affect an individual’s access to outdoor experiences and relationships with 

outdoor environments. Through outdoor experiences, students develop practical skills and knowledge to help them 

live sustainably in outdoor environments. Students understand the links between practical experiences and 

theoretical investigations, gaining insight into a variety of responses to, and relationships with, nature. 

 

Unit 2 focuses on the characteristics of outdoor environments and different ways of understanding them, as well as 

the impact of humans on outdoor environments. In this unit students study the impact of nature on humans, and the 

ecological, social and economic implications of the impact of humans on outdoor environments. Students develop a 

clear understanding of the impact of technologies and changing human lifestyles on outdoor environments. 

Students examine a number of case studies of specific outdoor environments, including areas where there is 

evidence of human intervention. They develop the practical skills required to minimise the impact of humans on 

outdoor environments. Through practical experiences students are able to make comparisons between and to 

reflect upon outdoor environments, as well as to develop theoretical knowledge about natural environments. 

 
 

--------------------------------------------------------------------------------- 
 
 
  



 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

THE ARTS 



VCE MUSIC PERFORMANCE (UNITS 1&2) 

DURATION: SEMESTER 1 I SEMESTER 2 

In VCE Music Performance will select a program of group and solo works. You may balance the program to suit their 

interests; for example, there may be a group emphasis or a solo emphasis or the program might be equally weighted. You 

are free to select these works from a range of sources. 

The program should allow the student to demonstrate a range of technical, stylistic and interpretative demands and should 

be appropriate to their developing level of technical expertise. You are encouraged to explore repertoire that extends the 

boundaries of their current interests and knowledge. You will prepare a program designed to build and extend your skills and 

confidence as performers. 

The program should address technical and expressive issues relevant to your preparation and performance practice of 

works selected for Outcome 1 and their overall development as a musician. Teachers select works and excerpts for study 

through critical listening and aural analysis. Works for study should encompass similar styles/genres to those the you are 

preparing to perform. Other works selected for study should extend your knowledge and understanding of ways that 

performers make decisions about how you will interpret works and manipulate elements and conventions to realise character 

in performance and achieve expressive outcomes. 

 

--------------------------------------------------------------------------------- 
 

 
VCE THEATRE STUDIES (UNITS 1&2) 

DURATION: SEMESTER 1 I SEMESTER 2 

In VCE Theatre Studies students interpret scripts from the pre-modern era to the present day and produce theatre for 

audiences. Through practical and theoretical engagement with scripts they gain an insight into the origins and development 

of theatre and the influences of theatre on cultures and societies. Students apply dramaturgy and work in the production 

roles of actor, director and designer, developing an understanding and appreciation of the role and place of theatre 

practitioners. 

Throughout the study, students work individually and collaboratively in various production roles to creatively and 

imaginatively interpret scripts and to plan, develop and present productions. Students study the contexts – the times, places 

and cultures – of these scripts, as well as their language. They experiment with different possibilities for interpreting scripts 

and apply ideas and concepts in performance to an audience. They examine ways that meaning can be constructed and 

conveyed through theatre performance. Students consider their audiences and in their interpretations incorporate knowledge 

and understanding of audience culture, demographic and sensibilities. 

Students learn about innovations in theatre production across different times and places and apply this knowledge to their 

work. Through the study of plays and theatre styles, and by working in production roles to interpret scripts, students develop 

knowledge and understanding of theatre, its conventions and the elements of theatre composition. Students analyse and 

evaluate the production of professional theatre performances and consider the relationship to their own theatre production 

work. Students learn about and demonstrate an understanding of safe, ethical, and responsible personal and interpersonal 

practices in theatre production. 

 

--------------------------------------------------------------------------------- 
 

  



VCE VISUAL COMMUNICATION (UNITS 1&2) 

DURATION: SEMESTER 1 I SEMESTER 2 

VCE Art Making and Exhibiting introduces students to the methods used to make artworks and how artworks are presented 

and exhibited. 

Students use inquiry learning to explore, develop and refine the use of materials, techniques and processes and to develop 

their knowledge and understanding of the ways artworks are made. They learn how art elements and art principles are used 

to create aesthetic qualities in artworks and how ideas are communicated through the use of visual language. Their 

knowledge and skills evolve through the experience of making and presenting their own artworks and through the viewing 

and analysis of artworks by other artists. 

Visiting and viewing exhibitions and displays of artwork is a necessary part of this study. It helps students understand how 

artworks are displayed and exhibitions are curated. It also has an influence on the students’ own practice, and encourages 

them to broaden and develop their own ideas and thinking around their own art making.  

A strong focus on the way we respond to artworks in galleries, museums, other exhibition spaces and site-specific spaces 

is integral to study and research in VCE Art Making and Exhibiting. The way institutions design exhibitions and present 

artworks, and also how they conserve and promote exhibitions, are key aspects of the study. 

 

--------------------------------------------------------------------------------- 
 

 

VCE ART MAKING AND EXHIBITION (UNITS 1&2) 

DURATION: SEMESTER 1 I SEMESTER 2 

VCE Art Making and Exhibiting introduces students to the methods used to make artworks and how artworks are presented 

and exhibited. 

Students use inquiry learning to explore, develop and refine the use of materials, techniques and processes and to develop 

their knowledge and understanding of the ways artworks are made. They learn how art elements and art principles are used 

to create aesthetic qualities in artworks and how ideas are communicated through the use of visual language. Their 

knowledge and skills evolve through the experience of making and presenting their own artworks and through the viewing 

and analysis of artworks by other artists. 

Visiting and viewing exhibitions and displays of artwork is a necessary part of this study. It helps students understand how 

artworks are displayed and exhibitions are curated. It also has an influence on the students’ own practice, and encourages 

them to broaden and develop their own ideas and thinking around their own art making.  

A strong focus on the way we respond to artworks in galleries, museums, other exhibition spaces and site-specific spaces 

is integral to study and research in VCE Art Making and Exhibiting. The way institutions design exhibitions and present 

artworks, and also how they conserve and promote exhibitions, are key aspects of the study. 

  



 

  

Units 3&4 



 

  

ENGLISH 



VCE ENGLISH (UNITS 3&4) 

DURATION: SEMESTER 1 I SEMESTER 2 
 

VCE English focuses on how English language is used to create meaning in written, spoken and multimodal texts 

of varying complexity. Literary texts selected for study are drawn from the past and present, from Australia and 

from other cultures. Other texts are selected for analysis and presentation of argument. The study is intended to 

meet the needs of students with a wide range of expectations and aspirations, including those for whom English is 

an additional language. 

 

The study of English contributes to the development of literate individuals capable of critical and creative thinking, 

aesthetic appreciation and creativity. This study also develops students’ ability to create and analyse texts, moving 

from interpretation to reflection and critical analysis. Through engagement with texts from the contemporary world 

and from the past, and using texts from Australia and from other cultures, students studying English become 

confident, articulate and critically aware communicators and further develop a sense of themselves, their world and 

their place within it. English helps equip students for participation in a democratic society and the global community. 

This study will build on the learning established through AusVELS English in the key discipline concepts of 

language, literature and literacy, and the language modes of listening, speaking, reading, viewing and writing. 

 

  



 
 

MATHEMATICS 



VCE GENERAL MATHEMATICS (UNITS 3&4) 

DURATION: SEMESTER 1 I SEMESTER 2 

General Mathematics Units 3 and 4 focus on real-life application of mathematics and consist of the areas of study ‘Data 

analysis, probability and statistics’ and ‘Discrete mathematics’. 

Unit 3 comprises Data analysis and Recursion and financial modelling, and Unit 4 comprises Matrices and Networks and 

decision mathematics. 

Assumed knowledge and skills for General Mathematics Units 3 and 4 are contained in General Mathematics Units 1 and 2, and 

will be drawn on, as applicable, in the development of related content from the areas of study, and key knowledge and key skills 

for the outcomes of General Mathematics Units 3 and 4. 

In undertaking these units, students are expected to be able to apply techniques, routines and processes involving rational and 

real arithmetic, sets, lists, tables and matrices, diagrams, networks, algorithms, algebraic manipulation, recurrence relations, 

equations and graphs. They should have facility with relevant mental and by-hand approaches to estimation and computation. 

The use of numerical, graphical, geometric, symbolic statistical and financial functionality of technology for teaching and learning 

mathematics, for working mathematically, and in related assessment, is to be incorporated throughout each unit as applicable. 

 

--------------------------------------------------------------------------------- 

 

VCE MATHEMATICAL METHODS (UNITS 3&4) 

DURATION: SEMESTER 1 I SEMESTER 2 

Mathematical Methods Units 3 and 4 extend the introductory study of simple elementary functions of a single real variable, to 

include combinations of these functions, algebra, calculus, probability and statistics, and their applications in a variety of 

practical and theoretical contexts. Units 3 and 4 consist of the areas of study ‘Algebra, number and structure’, ‘Data analysis, 

probability and statistics’, ‘Calculus’, and ‘Functions, relations and graphs’, which must be covered in progression from Unit 3 to 

Unit 4, with an appropriate selection of content for each of Unit 3 and Unit 4. Assumed knowledge and skills for Mathematical 

Methods Units 3 and 4 are contained in Mathematical Methods Units 1 and 2, and will be drawn on, as applicable, in the 

development of related content from the areas of study, and key knowledge and key skills for the outcomes of Mathematical 

Methods Units 3 and 4. 

For Unit 3 a selection of content would typically include the areas of study ‘Functions, relations and graphs’ and ‘Algebra, 

number and structure’, applications of derivatives and differentiation, and identifying and analysing key features of the functions 

and their graphs from the ‘Calculus’ area of study. For Unit 4, a corresponding selection of content would typically consist of 

remaining content from ‘Functions, relations and graphs’, ‘Algebra, number and structure’ and ‘Calculus’ areas of study, and the 

study of random variables, discrete and continuous probability distributions, and the distribution of sample proportions from the 

‘Data analysis, probability and statistics’ area of study. For Unit 4, the content from the ‘Calculus’ area of study would be likely to 

include the treatment of anti-differentiation, integration, the relation between integration and the area of regions specified by 

lines or curves described by the rules of functions, and simple applications of this content, including to probability distributions of 

continuous random variables. 

The selection of content from the areas of study should be constructed so that there is a development in the complexity and 

sophistication of problem types and mathematical processes used (modelling, transformations, graph sketching and equation 

solving) in application to contexts related to these areas of study. There should be a clear progression of skills and knowledge 

from Unit 3 to Unit 4 in an area of study. 

In undertaking these units, students are expected to be able to apply techniques, routines and processes involving rational and 

real arithmetic, sets, lists and tables, diagrams and geometric constructions, algorithms, algebraic manipulation, equations, 

graphs, differentiation, anti-differentiation, integration and inference, with and without the use of technology. They should have 

facility with relevant mental and by-hand approaches to estimation and computation. The use of numerical, graphical, geometric, 

symbolic and statistical functionality of technology for teaching and learning mathematics, for working mathematically, and in 

related assessment, is to be incorporated throughout each unit as applicable.  



 

SCIENCE 



VCE BIOLOGY (UNITS 3&4) 

DURATION: SEMESTER 1 I SEMESTER 2 

In unit 3 students investigate the workings of the cell from several perspectives. They explore the relationship 

between nucleic acids and proteins as key molecules in cellular processes. Students analyse the structure and 

function of nucleic acids as information molecules, gene structure and expression in prokaryotic and eukaryotic 

cells and proteins as a diverse group of functional molecules. They examine the biological consequences of 

manipulating the DNA molecule and applying biotechnologies. 

Students explore the structure, regulation and rate of biochemical pathways, with reference to photosynthesis and 

cellular respiration. They explore how the application of biotechnologies to biochemical pathways could lead to 

improvements in agricultural practices. 

Students apply their knowledge of cellular processes through investigation of a selected case study, data analysis 

and/or a bioethical issue. Examples of investigation topics include, but are not limited to: discovery and 

development of the model of the structure of DNA; proteomic research applications; transgenic organism use in 

agriculture; use, research and regulation of gene technologies, including CRISPR-Cas9; outcomes and unexpected 

consequences of the use of enzyme inhibitors such as pesticides and drugs; research into increasing efficiency of 

photosynthesis or cellular respiration or impact of poisons on the cellular respiration pathway. 

In unit 4 students consider the continual change and challenges to which life on Earth has been, and continues to 

be, subjected to. They study the human immune system and the interactions between its components to provide 

immunity to a specific pathogen. Students consider how the application of biological knowledge can be used to 

respond to bioethical issues and challenges related to disease.  

Students consider how evolutionary biology is based on the accumulation of evidence over time. They investigate 

the impact of various change events on a population’s gene pool and the biological consequences of changes in 

allele frequencies. Students examine the evidence for relatedness between species and change in life forms over 

time using evidence from paleontology, structural morphology, molecular homology and comparative genomics. 

Students examine the evidence for structural trends in the human fossil record, recognising that interpretations can 

be contested, refined or replaced when challenged by new evidence.  

Students demonstrate and apply their knowledge of how life changes and responds to challenges through 

investigation of a selected case study, data analysis and/or bioethical issue. Examples of investigation topics 

include, but are not limited to: deviant cell behaviour and links to disease; autoimmune diseases; allergic reactions; 

development of immunotherapy strategies; use and application of bacteriophage therapy; prevention and 

eradication of disease; vaccinations; bioprospecting for new medical treatments; trends, patterns and evidence for 

evolutionary relationships; population and species changes over time in non-animal communities such as forests 

and microbiota; monitoring of gene pools for conservation planning; role of selective breeding programs in 

conservation of endangered species; or impact of new technologies on the study of evolutionary biology. 

 

--------------------------------------------------------------------------------- 



  

TECHNOLOGIES 



VCE FOOD STUDIES (UNITS 3&4) 

DURATION: SEMESTER 1 I SEMESTER 2 
 

In this unit students investigate the many roles and everyday influences of food. Area of Study 1 explores the 

science of food: our physical need for it and how it nourishes and sometimes harms our bodies. Students 

investigate the science of food appreciation, the physiology of eating and digestion, and the role of diet on gut 

health. They analyse the scientific evidence, including nutritional rationale, behind the healthy eating 

recommendations of the Australian Dietary Guidelines and the Australian Guide to Healthy Eating (see 

www.eatforhealth.gov.au), and develop their understanding of diverse nutrient requirements. 

Area of Study 2 focuses on influences on food choices: how communities, families and individuals change their 

eating patterns over time and how our food values and behaviours develop within social environments. Students 

inquire into the role of food in shaping and expressing identity and connectedness, and the ways in which food 

information can be filtered and manipulated. They investigate behavioural principles that assist in the establishment 

of lifelong, healthy dietary patterns. 

Practical activities enable students to understand how to plan and prepare food to cater for various dietary needs 

through the production of everyday food that facilitates the establishment of nutritious and sustainable meal 

patterns. 

In this unit students examine debates about Australia’s food systems as part of the global food systems and 

describe key issues relating to the challenge of adequately feeding a rising world population.  

In Area of Study 1 students focus on individual responses to food information and misinformation and the 

development of food knowledge, skills and habits to empower consumers to make discerning food choices. They 

also consider the relationship between food security, food sovereignty and food citizenship. Students consider how 

to assess information and draw evidence-based conclusions, and apply this methodology to navigate contemporary 

food fads, trends and diets. They practise and improve their food selection skills by interpreting food labels and 

analysing the marketing terms used on food packaging.  

In Area of Study 2 students focus on issues about the environment, climate, ecology, ethics, farming practices, 

including the use and management of water and land, the development and application of innovations and 

technologies, and the challenges of food security, food sovereignty, food safety and food wastage. They research a 

selected topic, seeking clarity on current situations and points of view, considering solutions and analysing work 

undertaken to solve problems and support sustainable futures. The focus of this unit is on food issues, challenges 

and futures in Australia. 

Practical activities provide students with opportunities to apply their responses to environmental and ethical food 

issues, reflect on healthy eating recommendations of the Australian Dietary Guidelines and the Australian Guide to 

Healthy Eating, and consider how food selections and food choices can optimise human and planetary health. 



BUSINESS 
AND 

ECONOMICS 



VCE BUSINESS MANAGEMENT (UNITS 3&4) 

DURATION: SEMESTER 1 I SEMESTER 2 

In unit 3 students explore the key processes and considerations for managing a business efficiently  

and effectively to achieve business objectives. Students examine different types of businesses and their respective 

objectives and stakeholders. They investigate strategies to manage both staff and business operations to meet 

objectives, and develop an understanding of the complexity and challenge of managing businesses. Students 

compare theoretical perspectives with current practice through the use of contemporary Australian and global 

business case studies from the past four years. 

Unit 4 focuses on businesses being under constant pressure to adapt and change to meet their objectives. In this 

unit students consider the importance of reviewing key performance indicators to determine current performance 

and the strategic management necessary to position a business for the future. Students study a theoretical model 

to undertake change and consider a variety of strategies to manage change in the most efficient and effective way 

to improve business performance. They investigate the importance of effective management and leadership in 

change management. Using one or more contemporary business case studies from the past four years, students 

evaluate business practice against theory. 

 

  



  

HUMANITIES 



VCE SOCIOLOGY (UNITS 3&4) 

DURATION: SEMESTER 1 I SEMESTER 2 

In this unit, students explore expressions of culture and ethnicity within Australian society in two different contexts – 

Australian Indigenous cultures, and ethnicity in relation to migrant groups. 

In Area of Study 1, students critically explore the historical suppression of, and increasing public awareness of, 

Australian Indigenous cultures. They examine the past and its influence on subsequent generations, as well as 

contemporary factors that may support and/or limit increasing awareness of Australian Indigenous cultures. 

Students consider indigenous and non-indigenous perspectives and responses in their exploration. 

In Area of Study 2, students investigate ethnicity as a key sociological category that plays an important role in 

social life. Individuals often define themselves, or others, as members of at least one ethnic group based on a 

common heritage that gives them a unique social identity. Ethnicity is not fixed and unchanging; instead, ethnic 

identities constantly evolve and are shaped through a variety of political, cultural and social forces. The concept is 

often used in contrast to the concept of race, which generally refers to groups based on visible physical 

characteristics such as skin colour and facial features. Most sociologists prefer to focus on the concept of ethnicity 

rather than race. 

Students develop an understanding of a variety of factors that need to be considered when investigating 

experiences of ethnicity. For example, the way that a group sees itself might not correspond with the way that 

outsiders see it. Sometimes observers place people into broad ethnic categories that do not correspond with the 

views of individual group members. 

In this unit, students explore the ways sociologists have thought about the idea of community and how the various 

types of community are experienced. They examine the relationship between social movements and social change.  

In Area of Study 1, students examine the changing definitions and experiences of community. This includes 

examination of the challenges and opportunities posed by political, social, economic and technological change. 

Students examine the concept of community with particular reference to the theories of Ferdinand Tonnies and 

Michel Maffesoli. 

In Area of Study 2, students investigate the role of social movements. A social movement involves a group 

engaged in an organised effort to achieve social change. Students develop an understanding of the purpose, 

evolution, power and outcomes of social movements. 

 
--------------------------------------------------------------------------------- 

 
  



VCE HISTORY (UNITS 3&4) 

DURATION: SEMESTER 1 I SEMESTER 2 

Ancient History 

In Units 3 and 4 Ancient History students investigate the features of two ancient societies, and a significant crisis 

and the role of individuals in these ancient societies. Egypt, Greece and Rome were major civilisations of the 

Mediterranean and bestowed a powerful legacy on the contemporary world. Students explore the structures of two 

of these societies and a period of crisis in its history, one for Unit 3 and one for Unit 4.  

Life in these ancient societies was shaped by the complex interplay of social, political and economic factors. Trade, 

warfare and the exchange of ideas between societies also influenced the way people lived. Furthermore, all three 

societies experienced dramatic crises which caused massive disruption. During these times of upheaval, 

individuals acted in ways that held profound consequences for themselves and for their society. 

In Units 3 and 4 students construct an argument about the past using historical sources (primary sources and 

historical interpretations) as evidence and evaluate the features and role of individuals in an ancient civilisation. 

Students develop their understanding of the importance of primary sources to historical inquiry about ancient 

civilisations. They consider the different perspectives and experiences of people who lived in ancient societies. 

They use historical interpretations to evaluate how the features of the ancient society changed, and the role, 

motives and influences of key individuals involved in a crisis.   

In developing a course, teachers select two ancient societies to be studied, one for Unit 3 and one for Unit 4. The 

ancient society selected in Unit 3, Area of Study 1, must be selected for Unit 3, Area of Study 2. The ancient 

society selected for Unit 4, Area of Study 1, must be selected for Unit 4, Area of Study 2. Select two ancient 

societies from the following:  

• Egypt 

• Greece 

• Rome. 

 

--------------------------------------------------------------------------------- 

Australian History 

In Units 3 and 4 Australian History, students develop their understanding of the foundational and transformative 

ideas, perspectives and events in Australia’s history and the complexity of continuity and change in the nation’s 

story.  

The study of Australian history is considered both within a national and a global context, particularly Aboriginal and 

Torres Strait Islander peoples and culture, a colonial settler society within the British Empire and as part of the 

Asia-Pacific region. Students come to understand that the history of Australia is contested and that the past 

continues to contribute to ongoing interpretations, debates and tensions in Australian society.  

Aboriginal and Torres Strait Islander cultures are the oldest, continuous cultures in the world, having existed in 

Australia for at least 60,000 years. Their custodianship of Country led to the development of unique and 

sophisticated systems of land management, social structures, cultural beliefs and economic practices. European 

colonisation of Australia brought devastating and radical changes to Aboriginal and Torres Strait Islander peoples. 

Furthermore, the significant turning points such as European settlement, the gold rushes, Federation, the passage 

of social, political, and economic reforms, the world wars, the emergence of social movements and Aboriginal 

recognition and land rights have challenged and changed the social, political, economic, environmental and cultural 

features of the nation, contributing to development of a multicultural and democratic society. Students explore the 

factors that have contributed to Australia becoming a successful multicultural and democratic society. Throughout 

this study, students examine and discuss the experiences, perspectives and historical interpretations of Indigenous 

as well as non-Indigenous people. 



In Units 3 and 4, students construct arguments about the past using historical sources (primary sources and 

historical interpretations) as evidence to analyse the continuities and changes, and evaluate the extent to which 

change occurred in the lives of Australians. Students investigate the significant turning points and trends in 

Australia’s past to identify the causes, patterns, direction, pace, depth and impact of continuity and change in 

society. They consider the extent to which events, ideas, individuals, groups and movements contributed to, 

influenced and/or resisted change. They consider competing historical interpretations, debates and the diverse 

perspectives of people at the time and how they may have changed while others may have remained the same.  

In developing a course, teachers select two historical investigations to be studied, one for Unit 3 and one for Unit 4 

from the list below. The historical investigation selected in Unit 3, Area of  

Study 1, must be selected for Unit 3, Area of Study 2. The historical investigation selected in Unit 4, Area of Study 

1, must be selected for Unit 4, Area of Study 2.  

Select two historical investigations from the following:  

• From custodianship to the Anthropocene (60,000 BCE–2010) 

• Creating a nation (1834–2008) 

• Power and resistance (1788–1998) 

• War and upheaval (1909–1992). 

 

--------------------------------------------------------------------------------- 

Revolutions 

In Units 3 and 4 Revolutions students investigate the significant historical causes and consequences of political 

revolution. Revolutions represent great ruptures in time and are a major turning point in the collapse and 

destruction of an existing political order which results in extensive change to society. Revolutions are caused by the 

interplay of events, ideas, individuals and popular movements, and the interplay between the political, social, 

cultural, economic and environmental conditions. Their consequences have a profound effect on the political and 

social structures of the post-revolutionary society. Revolution is a dramatically accelerated process whereby the 

new regime attempts to create political, social, cultural and economic change and transformation based on the 

regime’s ideology.  

Change in a post-revolutionary society is not guaranteed or inevitable and continuities can remain from the pre-

revolutionary society. The implementation of revolutionary ideology was often challenged internally by civil war and 

externally by foreign threats. These challenges can result in a compromise of revolutionary ideals and extreme 

measures of violence, oppression and terror.  

In these units students construct an argument about the past using historical sources (primary sources and 

historical interpretations) as evidence to analyse the complexity and multiplicity of the causes and consequences of 

revolution, and to evaluate the extent to which the revolution brought change to the lives of people. Students 

analyse the different perspectives and experiences of people who lived through dramatic revolutionary moments, 

and how society changed and/or remained the same. Students use historical interpretations to evaluate the causes 

and consequences of revolution and the extent of change instigated by the new regime. 

In developing a course, teachers select two revolutions to be studied, one for Unit 3 and one for Unit 4 from the list 

below. The revolution selected in Unit 3, Area of Study 1, must be selected for Unit 3, Area of Study 2. The 

revolution selected in Unit 4, Area of Study 1, must be selected for Unit 4, Area of Study 2.   

• The American Revolution 

• The French Revolution 

• The Russian Revolution  

• The Chinese Revolution. 

 
  



 

HEALTH AND 
PHYSICAL 

EDUCATION 



VCE PHYSICAL EDUCATION (UNITS 3&4) 

DURATION: SEMESTER 1 I SEMESTER 2 

Unit 3 introduces students to the biomechanical and skill acquisition principles used to analyse human movement 

skills and energy production from a physiological perspective. Students use a variety of tools and techniques to 

analyse movement skills and apply biomechanical and skill acquisition principles to improve and refine movement 

in physical activity, sport and exercise. They use practical activities to demonstrate how correct application of these 

principles can lead to improved performance in physical activity and sport. Students investigate the relative 

contribution and interplay of the three energy systems to performance in physical activity, sport and exercise. In 

particular, they investigate the characteristics of each system and the interplay of the systems during physical 

activity. Students explore the causes of fatigue and consider different strategies used to postpone fatigue and 

promote recovery. 

 

In Unit 4 students analyse movement skills from a physiological, psychological and sociocultural perspective, and 

apply relevant training principles and methods to improve performance within physical activity at an individual, club 

and elite level. Improvements in performance, in particular fitness, depend on the ability of the individual and/ or 

coach to gain, apply and evaluate knowledge and understanding of training. Students analyse skill frequencies, 

movement patterns, heart rates and work to rest ratios to determine the requirements of an activity. Students 

consider the physiological, psychological and sociological requirements of training to design and evaluate an 

effective training program. Students participate in a variety of training sessions designed to improve or maintain 

fitness and evaluate the effectiveness of different training methods. Students critique the effectiveness of the 

implementation of training principles and methods to meet the needs of the individual, and evaluate the chronic 

adaptations to training from a theoretical perspective.  

 

--------------------------------------------------------------------------------- 

  



VCE HEALTH AND HUMAN DEVELOPMENT (UNITS 3&4) 

DURATION: SEMESTER 1 I SEMESTER 2 

Unit 3 looks at health, wellbeing and illness as multidimensional, dynamic and subject to different interpretations 

and contexts. Students begin to explore health and wellbeing as a global concept and to take a broader approach 

to inquiry. As they consider the benefits of optimal health and wellbeing and its importance as an individual and a 

collective resource, their thinking extends to health as a universal right. Students look at the fundamental conditions 

required for health improvement, as stated by the World Health Organization (WHO). They use this knowledge as 

background to their analysis and evaluation of variations in the health status of Australians. Area of Study 2 

focuses on health promotion and improvements in population health over time. Students look at various public 

health approaches and the interdependence of different models as they research health improvements and 

evaluate successful programs. While the emphasis is on the Australian health system, the progression of change in 

public health approaches should be seen within a global context. 

 

Unit 4 examines health and wellbeing, and human development in a global context. Students use data to 

investigate health status and burden of disease in different countries, exploring factors that contribute to health 

inequalities between and within countries, including the physical, social and economic conditions in which people 

live. Students build their understanding of health in a global context through examining changes in burden of 

disease over time and studying the key concepts of sustainability and human development. They consider the 

health implications of increased globalisation and worldwide trends relating to climate change, digital technologies, 

world trade and the mass movement of people. Area of Study 2 looks at global action to improve health and 

wellbeing and human development, focusing on the United Nations’ (UN’s) Sustainable Development Goals 

(SDGs) and the work of the World Health Organization (WHO). Students also investigate the role of non-

government organisations and Australia’s overseas aid program. Students evaluate the effectiveness of health 

initiatives and programs in a global context and reflect on their capacity to take action. 

 

--------------------------------------------------------------------------------- 
 

VCE OUTDOOR AND ENVIRONMENTAL STUDIES (UNITS 3&4) 

DURATION: SEMESTER 1 I SEMESTER 2 

The focus of this unit is the ecological, historical and social contexts of relationships between humans and outdoor 

environments in Australia. Case studies of a range of impacts on outdoor environments are examined in the 

context of the changing nature of human relationships with outdoor environments in Australia. Students consider a 

number of factors that influence relationships with outdoor environments. They also examine the dynamic nature of 

relationships between humans and their environment. Students are involved in one or more experiences in outdoor 

environments, including in areas where there is evidence of human interaction. Through these practical 

experiences students are able to make comparisons between and to reflect upon outdoor environments, as well as 

to develop theoretical knowledge and skills about specific natural environments. 

 

In this unit students explore the sustainable use and management of outdoor environments. They examine the 

contemporary state of environments in Australia, consider the importance of healthy outdoor environments, and 

examine the issues relating to the capacity of outdoor environments to support the future needs of the Australian 

population. Students examine the importance of developing a balance between human needs and the conservation 

of outdoor environments and consider the skills needed to be environmentally responsible citizens. They 

investigate current acts and conventions as well as management strategies for achieving and maintaining healthy 

and sustainable environments in contemporary Australian society. Students engage in one or more related 

experiences in outdoor environments. They learn and apply the practical skills and knowledge required to sustain 

healthy outdoor environments, and evaluate the strategies and actions they employ.



 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

THE ARTS 



VCE MUSIC PERFORMANCE (UNITS 3&4) 

DURATION: SEMESTER 1 I SEMESTER 2 

This study is designed for students whose musical interests are grounded in the recreation and interpretation of 

notated musical works, and who wish to gain and share knowledge of musical styles and performance practices. 

Students may present on any instrument for which there is an established repertoire of notated works. They work 

towards a recital program that demonstrates highly developed technical skills and stylistic refinement as both a 

soloist and as an ensemble member. They develop the capacity for critical evaluations of their performances and 

those of others, and an ability to articulate their performance decisions with musical evidence and independence of 

thought. 

Students identify technical, expressive and stylistic challenges relevant to works they are preparing for performance 

and endeavour to address these challenges. They listen and respond to a wide range of music by a variety of 

performers and study music language concepts such as scales, harmony and rhythmic materials. 

The works selected for assessment must have sufficient range to convey understanding of the key knowledge and 

application of the key skills for Outcome 1. Music styles in this study may include (but are not limited to) early 

music, baroque, classical, romantic, 20th and 21st century art music styles, musical theatre, and classical musics 

outside the Western tradition (for example, Indian, Chinese). 

The most significant task in Music Repertoire Performance is the preparation of a recital program of up to 20 

minutes’ duration. Students may present primarily as a soloist or as an ensemble musician. However, students 

must present at least one ensemble work (that is, a performance with at least one other live musician) as part of 

their final program and include at least one work created since 1990 by an Australian composer. Programs may 

also consist entirely of ensemble works, with one or more students being assessed. One work in the final program 

must be selected from the separately published Prescribed List. An application process will apply for instruments 

without a list. Students must also bring copies of their works to the performance examination. 

 

--------------------------------------------------------------------------------- 

 
VCE VISUAL COMMUNICATION (UNITS 3&4) 

DURATION: SEMESTER 1 I SEMESTER 2 

In this unit students explore and experience the ways in which designers work, while also analysing the work that 

they design. Through a study of contemporary designers practising in one or more fields of design practice, 

students gain deep insights into the processes used to design messages, objects, environments and/or interactive 

experiences. They compare the contexts in which designers work, together with their relationships, responsibilities 

and the role of visual language when communicating and resolving design ideas. Students also identify the 

obligations and factors that influence the changing nature of professional design practice, while developing their 

own practical skills in relevant visual communication practices. 

Students study not only how designers work but how their work responds to both design problems and conceptions 

of good design. They interrogate design examples from one or more fields of design practice, focusing their 

analysis on the purposes, functions and impacts of aesthetic qualities. This exposure to how, why and where 

designers work, what they make and the integral role of visual language in design practice provides the foundation 

for students’ own investigation of the VCD design process.  

Students explore the Discover, Define and Develop phases of the VCD design process to address a selected 

design problem. In the Discover and Define phases, research methods are used to gather insights about 

stakeholders and a design problem, before preparing a single brief for a real or fictional client that defines two 

distinct communication needs. Students then embark on the Develop phase of the VCD design process, once for 

each communication need. They generate, test and evaluate design ideas and share these with others for 

critique. These design ideas are further developed in Unit 4, before refinement and resolution of design solutions. 

In this unit students continue to explore the VCD design process, resolving design concepts and presenting 

solutions for two distinct communication needs. Ideas developed in Unit 3, Outcome 3 are evaluated, selected, 



refined and shared with others for further review. An iterative cycle is undertaken as students rework ideas, revisit 

research and review design criteria defined in the brief. Manual and digital methods, media and materials are 

explored together with design elements and principles, and concepts tested using models, mock-ups or low-fidelity 

prototypes.  

When design concepts are resolved, students devise a pitch to communicate and justify their design decisions, 

before responding to feedback through a series of final refinements. Students choose how best to present design 

solutions, considering aesthetic impact and the communication of ideas. They select materials, methods and media 

appropriate for the presentation of final design solutions distinct from one another in purpose and presentation 

format, and that address design criteria specified in the brief.   

 

--------------------------------------------------------------------------------- 
 

VCE ART MAKING AND EXHIBITING (UNITS 3&4) 

DURATION: SEMESTER 1 I SEMESTER 2 

In this unit students are actively engaged in art making using materials, techniques and processes. They explore 

contexts, subject matter and ideas to develop artworks in imaginative and creative ways. They also investigate how 

artists use visual language to represent ideas and meaning in artworks. The materials, techniques and processes 

of the art form the students work with are fundamental to the artworks they make.  

Students use their Visual Arts journal to record their art making. They record their research of artists, artworks and 

collected ideas and also document the iterative and interrelated aspects of art making to connect the inspirations 

and influences they have researched. The Visual Arts journal demonstrates the students’ exploration of contexts, 

ideas and subject matter and their understanding of visual language. They also document their exploration of and 

experimentation with materials, techniques and processes. From the ideas documented in their Visual Arts journal, 

students plan and develop artworks. These artworks may be made at any stage during this unit, reflecting the 

students’ own ideas and their developing style.  

Students will visit an exhibition in either a gallery, museum, other exhibition space or site-specific space. They must 

visit or view a minimum of two exhibitions during the current year of study. Exhibitions studied must be from 

different art spaces, to give students an understanding of the breadth of artwork in current exhibitions and to 

provide a source of inspiration and influence for the artworks they make. The exhibitions can be selected from the 

recommended list of exhibitions in the VCE Art Making and Exhibiting Exhibitions List, which is published annually 

on the VCAA website. Students must select one exhibition space for study in Unit 3 and a different exhibition space 

for study in Unit 4. Students research the exhibition of artworks in these exhibition spaces and the role a curator 

has in planning and writing information about an exhibition.  

In Unit 4 students make connections to the artworks they have made in Unit 3, consolidating and extending their 

ideas and art making to further refine and resolve artworks in -specific art forms. The progressive resolution of 

these artworks is documented in the student’s Visual Arts journal, demonstrating their developing technical skills in 

a specific art form as well as their refinement and resolution of subject matter, ideas, visual language, aesthetic 

qualities and style. Students also reflect on their selected finished artworks and evaluate the materials, techniques 

and processes used to make them.  

• The Visual Arts journal in Unit 4 includes: 

• the continued development of the student’s own art making in a specific art form 

• evaluation of art making in a specific art form 

• the visual documentation of the processes used for finalising artworks 

• annotations to support visual documentation 

• research into the connections between specific artists and artworks and the student’s own artworks 

• research about the presentation of artworks in exhibitions 

• research undertaken for conservation and care of artworks 

• research about the selection of artworks for display and the planning of exhibitions  

• written and visual research to make connections with specific artists and artwork. 



The progress of individual student artworks is an important element of Unit 4, and throughout the unit students 

demonstrate their ability to communicate to others about their artworks. They articulate the development of subject 

matter, ideas, visual language, their choice of materials, their understanding of the inherent characteristics and 

properties of the material, their use of techniques and processes, and aesthetic qualities. Acting on their critique 

from Unit 3, students further develop their ideas and broaden their thinking to make new artworks. 

Students organise the presentation of their finished artworks. They make decisions on how their artworks will be 

displayed, the lighting they may use, and any other considerations they may need to present their artworks. 

Students also present a critique of their artworks and receive and reflect on feedback. 

Students continue to engage with galleries, museums, other exhibition spaces and site-specific spaces and examine 

a variety of exhibitions. They review the methods used and considerations involved in the presentation, conservation 

and care of artworks, including the conservation and care of their own artworks. Students must visit or view a 

minimum of two exhibitions during the current year of study. Exhibitions studied must be from different art spaces, to 

give students an understanding of the breadth of artwork in current exhibitions and to provide a source of inspiration 

and influence for the artworks they make. Students must select one exhibition space for study in Unit 3 and a 

different exhibition space for study in Unit 4. The exhibitions can be selected from the recommended list of 

exhibitions in the VCE Art Making and Exhibiting Exhibitions List, which is published annually on the VCAA website. 

Students document the investigation and review of artworks and exhibitions in their Visual Arts journal. 

  



 

 

 

 

 

VM Specific 
Subjects  



VCE VM LITERACY 

DURATION: SEMESTER 1 I SEMESTER 2 

VCE Vocational Major Literacy focuses on the development of the knowledge and skills required to be literate in 

Australia today. The key knowledge and key skills encompass a student’s ability to interpret and create texts that 

have purpose, and are accurate and effective, with confidence and fluency.  

Texts should be drawn from a wide range of contexts and be focused on participating in the workplace and 

community. Further to this, texts should be drawn from a range of sources including media texts, multimodal texts, 

texts used in daily interactions, and workplace texts from increasingly complex and unfamiliar settings.  

As students develop these skills, they engage with texts that encompass the everyday language of personal 

experience to the more abstract, specialised and technical language of different workplaces, including the language 

of further study. 

The applied learning approach of this study is intended to meet the needs of students with a wide range of abilities 

and aspirations.  

 
--------------------------------------------------------------------------------- 

 

VCE VM NUMERACY 

DURATION: SEMESTER 1 I SEMESTER 2 

VCE Vocational Major Numeracy focuses on enabling students to develop and enhance their numeracy skills to 

make sense of their personal, public and vocational lives. Students develop mathematical skills with consideration 

of their local, national and global environments and contexts, and an awareness and use of appropriate 

technologies.  

This study allows students to explore the underpinning mathematical knowledge of number and quantity, 

measurement, shape, dimensions and directions, data and chance, the understanding and use of systems and 

processes, and mathematical relationships and thinking. This mathematical knowledge is then applied to tasks 

which are part of the students’ daily routines and practices, but also extends to applications outside the immediate 

personal environment, such as the workplace and community.  

The contexts are the starting point and the focus, and are framed in terms of personal, financial, civic, health, 

recreational and vocational classifications. These numeracies are developed using a problem-solving cycle with 

four components: formulating; acting on and using mathematics; evaluating and reflecting; and communicating and 

reporting. 

 
--------------------------------------------------------------------------------- 

 

  



VCE VM PERSONAL DEVELOPMENT SKILLS 

DURATION: SEMESTER 1 I SEMESTER 2 

VCE Vocational Major Personal Development Skills (PDS) takes an active approach to personal development, self-

realisation and citizenship by exploring interrelationships between individuals and communities. PDS focuses on 

health, wellbeing, community engagement and social sciences, and provides a framework through which students 

seek to understand and optimise their potential as individuals and as members of their community. 

This study provides opportunities for students to explore influences on identity, set and achieve personal goals, 

interact positively with diverse communities, and identify and respond to challenges. Students will develop skills in 

self-knowledge and care, accessing reliable information, teamwork, and identifying their goals and future pathways. 

PDS explores concepts of effective leadership, self-management, project planning and teamwork to support 

students to engage in their work, community and personal environments. 

Through self-reflection, independent research, critical and creative thinking and collaborative action, students will 

extend their capacity to understand and connect with the world they live in, and build their potential to be resilient, 

capable citizens. 

 

--------------------------------------------------------------------------------- 

 

VCE VM WORK RELATED SKILLS 

DURATION: SEMESTER 1 I SEMESTER 2 

VCE Vocational Major Work Related Skills (WRS) examines a range of skills, knowledge and capabilities relevant 

to achieving individual career and educational goals. Students will develop a broad understanding of workplace 

environments and the future of work and education, in order to engage in theoretical and practical planning and 

decision-making for a successful transition to their desired pathway. 

The study considers four key areas: the future of work; workplace skills and capabilities; industrial relations and the 

workplace environment and practice; and the development of a personal portfolio.  

Students will have the opportunity to apply the knowledge and skills gained from this study in the classroom 

environment and through Structured Workplace Learning (SWL).  

 
 
 
 
  



 
 
 
 
 
 
 
 
 
 
 
 

 

LANGUAGES 



VCE LANGUAGE THROUGH THE 

VICTORIAN SCHOOL OF 

LANGUAGES (VSL) 

 
The Victorian School of Languages (VSL) offers quality and innovative language programs. The school's 

language programs are delivered through face-to-face teaching in language centres across Victoria and also 

through Distance Education. The VSL curriculum provides a balanced set of learning experiences which give 

students maximum opportunity to realise their potential in their chosen language.  

 
 
Curriculum development is based on the communicative approach to language teaching which 

is aimed at the intellectual, social, emotional and creative development of all students. 

Learning Pathway Mentors will consult with students to assess suitability to undertake the 

language course and appropriate learning mode. Students who wish to undertake this option 

must apply to the College first before seeking to enrol. For more information regarding 

VSLs language offerings, please visit www.vsl.vic.edu.au 

 

 

ASSOCIATED COSTS: Please note that there are additional costs 

to families associated with undertaking this option. All costs are set by 

this institution are to be paid by families directly to them. 

http://www.vsl.vic.edu.au/


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

DISTANCE 
EDUCATION 



DISTANCE EDUCATION 

 
You may wish to undertake a VCE Unit of Study not on offer at Red Rock Christian College. 

Virtual Schools Victoria (VSV) offers a large range of VCE Units which may be a viable 

option for some students. Students wishing to undertake a VSV or VSL unit will need to 

undertake a conference with the VCE Coordinator to consider all available options for the 

student including video conferencing and similar course options offered by the College. 

To undertake VCE units of study by Distance Education, a student will need to be a 

motivated, independent learner. Their choice of VSV/VSL study will either not be available 

due to timetabling clashes or not on offer at the College. 

There are cost associated for students undertaking VSV or VSL subjects and parents will 

need to consider the additional cost when making subject selections. 

The College maintains a Distance Education Policy which addresses payment and other 
procedures. 

 
 

FEE SUPPORT (FROM THE COLLEGE'S DISTANCE EDUCATION POLICY) 

A student may be eligible for a waiver (full or partial) from payment of the distance 

education service fee while studying VCE studies at Red Rock Christian College. 

Red Rock Christian College students may be exempt from paying the service fee for 

a distance education program on the following grounds: 

 

• An advertised VCE Unit 3/ 4 class at Red Rock Christian College was not 

offered due to low enrolment numbers. In this case, students are eligible for 

a full waiver of distance education fees. 

 
• The student can demonstrate that the desired distance education course is 

required in order for them to gain entrance into a desired post-school training 

program. i.e. university, TAFE, etc. 

 
• In certain circumstances, namely financial hardship, or in exceptional 

circumstances, a student may apply to the Principal for a waiver of the 

distance education enrolment fee for a course not currently being 

offered at the College. 
 

Not eligible for waiver of fee 
 

• Where families are in arrears on tuition fees and levies; they will not be eligible for 

a waiver of the distant education fees. 

 
• If an appropriate alternative subject is available through the College, the student 

will be expected to take that course instead or be responsible for the Distant 

Education fees. 



Developmental stage of VCE at Red Rock Christian College 

 
In the developmental stage of the VCE program at Red Rock Christian College, the 

college will offer support to students to achieve their preferred VCE subject 

choices. The college will offer to each VCE student full waiver of the Distant 

Education Fee of one VCE course taken through Distance Education. 

 

The Board of Governance will determine the length of the developmental stage 

based on the growth of the school and available budget to support Distance 

Education choices. 

 
Withdrawal from a Distance Education Course 

 
If a student withdraws from a Distance Education course after Week 2, they will 

incur the full expense of this course if the fees are not refunded by the institution. 

Students are required to pay the materials charge for any Distance Education 

course they enrol in via the institution. 

 
Waiver/refund applications are assessed on a case-by-case basis. 

 
 

VIRTUAL SCHOOLS VICTORIA 
Virtual School Victoria (VSV) provides flexible learning opportunities to Victorian Foundation 

- Year 12 students. They foster an engaging and inclusive learning environment by coupling 

state-of-the-art technology with innovative and adaptive teaching practices. Their learning 

programs are personalised for each individual, providing stimulating and supportive 

learning opportunities. Their teachers are experienced in best-practice online learning 

techniques and are focused on challenging students to pursue excellence and achieve their 

individual learning goals. Students who wish to undertake this option must apply to the 

College first before seeking to enrol. For more information regarding VSVs subject 

offerings, please visit www.vsv.vic.edu.au 

http://www.vsv.vic.edu.au/


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

PERSONAL 
DEVELOPMENT 



HOME GROUPS 

DURATION: YEAR LONG 
 
 

 
 

PERSONAL DEVELOPMENT FOCUSES 

 

 

 

 

 

 
In secondary, you are designated a Mentor. The purpose of Homgroups is primarily for students to 

debrief, and foster meaningful relationships. You will also use this time to explore pertinent issues 

as well as develop your faith life through scripture, prayer and conversation as well fostering your 

capacities in your social and emotional development. Mentors are Parents'/Caregivers' first point of 

contact for the College. They are also your Personal Project Supervisors and Learning Mentor. 

 

 

WELLBEING   
In Wellbeing, we will help you develop a positive identity, greater resilience, a growth mindset 

and self regulation. We do this as a team, by utilising the strong evidence base for embracing our 

unique strengths and finding ways to use them to be our best and overcome obstacles. 

We know that helping you develop these skills and mindsets can lead to improved wellbeing, 

confidence, hope, engagement in learning and academic outcomes. Outcomes to help you thrive in 

your time at school and beyond. 

 

  myFAITH
myFaith is a six-year learning pathway that enables students to learn to enter God's Big Story of 

humanity, examine beliefs, exemplify values, and experience practices. Ultimately, every aspect of 

this subject seeks to cultivate your faith. By the end of this we want to you: 

 

 

CAREERS  
In the graduate years, Careers is designed to help students navigate the pathway beyond school. 

This involves activities such as resume writing, mock interviews, and completing tests about career 

opportunities. Students will also use this time to complete their University admission applications.  

   



 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

340 Settlement Road SUNBURY VIC 3429  

p: 03 9740 5400 

e: enquiries@redrock.vic.edu.au  

w: www.redrock.vic.edu.au 

 
ABN 73 139 292 866 

 

 

mailto:enquiries@redrock.vic.edu.au
http://www.redrock.vic.edu.au/

